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from	 business	 students	 in	 a	 2020	 spring	 study	 abroad	 program	
including	 the	 pre-departure	 course,	 the	 experiential	 learning	 in	
Thailand	 and	 post	 experience.	When	 the	World	Health	Organization	










students	 to	start	shifting	their	mindsets	prior	 to	 the	trip	rather	than	
during	the	trip	resulting	 in	maximized	experiences.	2.	The	COVID-19	
outbreak	was	unprecedented	in	that	it	was	not	a	short-lived	occurrence	
but	 an	 on-going	 crisis.	 The	 uniqueness	 of	 the	 situation	 brought	
futuristic	 thinking	 and	 scenario	 planning	 to	 the	 forefront	 when	
developing	and	 implementing	 such	global	programs.	3.	 Faculty	were	
not	 prepared	 for	 an	 on-going	 crisis.	 To	 be	 able	 to	 cope	with	 similar	
uncertainties	 and	 act	 decisively,	 faculty	 leading	 such	 experiences	
needed	training	in	futuristic	thinking	and	scenario	planning.	4.	Faculty	
country-expertise	 strengthened	 student	 trust	 when	 teaching	 the	
course.	 Developing,	 teaching	 such	 courses,	 and	 leading	 such	


















research	 available	 on	 a	 pre-departure	 course	 interrupted	 by	 a	 pandemic	 of	 this	 kind,	 the	
experiences	of	the	two	faculty	members	teaching	the	course	became	central	to	the	research		As	a	






students	 in	 a	 faculty-led	 study	 abroad	 program.	 The	 intent	was	 to	 collect	 both	 qualitative	 and	
quantitative	data	 from	 the	 students	 throughout	 the	program	 in	 three	 contexts:	During	 the	pre-
departure	course	at	their	university,	a	state	university	in	the	Midwest;	during	their	experiential	
learning	 in	 Thailand;	 and	 finally,	 upon	 completing	 the	 experience.	 The	 two	 faculty	 members	
teaching	the	course,	leading	the	trip,	and	acting	as	the	researchers	for	the	study	would	also	journal	
their	 lived	 experiences,	 perceptions	 and	 observations	 to	 assess	 and	 evaluate	 the	 program,	
particularly,	 starting	 with	 the	 course,	 which	 aimed	 to	 prepare	 the	 students	 for	 experiential	
learning.					
	
The	 significance	 of	 the	 topic	 for	 the	 original	 study	 had	 derived	 from	 research	 findings	 on	
developing	 skills	 such	 as	 empathy	 and	 intercultural	 communication	 competencies	 through	
experiential	learning.	Since	empathy	was	declining	among	college	students	(Konrath,	O’Brien,	&	
Hsing,	 2011)	 designing	 effective	 study	 abroad	 programs	 with	 experiential	 learning	 was	
fundamental	and	the	researchers	had	planned	to	explore	and	explain	student	attitudes	throughout	
the	program.	Regarding	empathy	“aside	from	volunteerism	and	charitable	donations,	other	societal	









































the	 researchers,	 decided	 to	 shift	 the	 focus	 of	 the	 study	 to	 their	 own	 experiences	 omitting	 the	
students	as	participants.	The	principal	researcher,	a	country	expert,	had	already	been	reporting	his	
experiences	related	to	“program	planning”	since	mid-December	2019,	and	continued	to	do	so.	The	





Based	 on	 the	 decision	 to	 postpone	 the	 study	 abroad	 program,	 the	 literature	 review,	 and	 the	
methodology	 of	 the	 study	 shifted	 from	 students	 to	 faculty	 experiences.	 The	 central	 research	
question	became:	What	were	the	experiences	of	the	two	faculty	members	teaching	a	pre-departure	
























into	 a	more	 useful	 form,	 the	 analyses	were	 completed	 in	 two	 segments	 including	 experiences	








War	 era	 as	 part	 of	 cultural	 diplomacy.	 The	 educational	 context	 presented	 study	 abroad	 as	






































Study	 abroad	 experiences	 can	 promote	 “cognitive	 empathy,	 also	 known	 as	 ‘theory	 of	mind’	 or	
‘perspective	taking’….	the	ability	to	see	things	from	the	perspective	of	another-to	understand	the	
motives	 of	 others	 and	 to	 be	 consciously	 aware	 of	 their	 thoughts,	 intentions	 and	 desires”	





Students	 benefit	 most	 from	 these	 experiences	 when	 they	 are	 immersed	 into	 meaningful	
educational	activities	outside	of	their	comfort	zones.	Although	in	general,	with	or	without	faculty,	
such	 programs	 have	 been	 around	 for	 some	 time,	 the	 recognition	 of	 the	 effects	 on	 student	
transformations	 has	 been	 reported	 within	 the	 last	 decade	 as	 noted	 by	Whalen	 (2015)	 “study	
abroad	has	a	long	past	but	a	short	history”	(p.	x).		
	
The	 earliest	 evidence	 of	 “cultural	 relations	 abroad,”	 dated	 back	 to	 after	 the	 First	 World	War	





of	 post	war	 conditions	 and	 a	 new	 university	 president	 “who	 felt	 that	 study	 abroad	was	 not	 a	
priority”	(UDEL,	para.7).		
	








education	 abroad,	 study	 away,	 global	 education	 and	 transnational	 education.	 Considered	 an	
integral	part	of	student	development,	 these	programs	are	planned	and	designed	 in	a	myriad	of	
configurations.	 More	 importantly,	 such	 programs	 are	 viewed	 as	 investments	 for	 students	 and	
parents	 as	 such	 global	 experiences	 lead	 to	 massive	 transformations,	 particularly	 acquiring	
countless	 competencies	 related	 to	 intercultural	 communication	 (Whalen,	 2015).	 	 In	 fact,	 high	
schools	 have	 already	 adapted	 these	 global	 experiences	 to	 better	 prepare	 students	 for	 future	
opportunities.	 One	 such	 program	 offered	 by	 ECA	 (n.d.)	 is	 the	 Academic	 Year	 Study	 Abroad	















learners,	 processing	 six	 core	 adult	 learning	 principles	 (Knowles,	 1973)	 one	 of	which	 concerns	





faculty	 roles	 and	 re-affirmed	 the	 previous	 findings	 (O’Neal,	 1995;	 Rasch,	 2001)	 described	 as:	
“multifaceted	with	a	wide	 range	of	 aspects	and	dimensions”	 (Goode,	2008,	p.	154).	 	Moreover,	
faculty	roles	were	identified	in	the	categories	of	logistical,	intercultural	and	academic.	Faculty	were	
able	 to	 act	 as	 leaders,	 physically	 accompanying	 students	 on	 trips	 by	 “applying	 technical	 and	
coaching	 interventions….	 [which]	 can	 strengthen	 students	 facing	 the	 demands	 of	 international	
experiences”	(Davis	&	Spoljoric,	2019,	p.	314).		However,	research	on	faculty	experiences	regarding	















experiences;	 2)	 a	 contextual	 level	 that	 examines	 alternatives,	 choices	 based	 on	 knowledge	 and	








on	 the	 role	 of	 reflection	 in	 student	 learning	 in	 the	 classroom	 and	 defined	 education	 as	 a	



























stated	 by	 Holmes,	 Bavieri,	 and	 Gannasin	 (2015)	 “pre-departure	 material	 can	 help	 students	
recognize	 variety	 and	 complexity	 in	 self	 and	 the	 other	 in	 intercultural	 encounters	 in	 self	 and	
others”	(p.	16).		Such	materials	can	also	be	effective	as	students	can	be	“guided	thorough	learning	
tasks	based	on	Kolb’s	phases	of	experiential	learning,	analysis,	and	critical	reflection”	(p.	18).		In	
such	courses	 the	pre-departure	 socialization	aspect	 as	part	of	 the	 learning	process	 can	also	be	
crucial.	According	to	Spencer	and	Olmos	(2017)	“student	preparedness	for	work	and	study	abroad	
programmes,	 in	 themselves	 significant	 transition	 and	 transformative	 experiences,	 is	 enhanced	
when	students	are	more	consciously	engaged	in	concerted	efforts	to	initiate	and	reflect	on	their	
own	 learning	 and	 behaviours	 prior	 to	 SA	 experiences”	 (p.	 1).	 	 Furthermore,	 Hagar	 (2014)	
investigated	 a	 virtual	 pre-departure	 orientation	 that	 promoted	 intercultural	 learning	 and	
established	best	practices	for	online	learning	and	stated	that:	“It	is	vital	that	these	pre-departure	
orientation	 programs	 lay	 the	 groundwork	 for	mutual	 understanding	 by	 fostering	 intercultural	
sensitivity	 and	 developing	 intercultural	 competence”	 (p.	 3).	 Additionally,	 Wojenski	 (2014)	






develop	 policies	 and	 protocols	 to	 manage	 risks	 involved	 with	 travel	 and	 safe	 study	 abroad	
experiences.		
	
In	 the	 last	 decade,	 while	 the	 world	 experienced	 a	 multitude	 of	 political,	 economic,	 social,	
technological,	 legal	and	environmental	crises	and	risks,	unlike	most	private	organizations,	most	
universities	were	slow	to	improve	their	risk	management	plans.	As	indicated	at	an	interview	with	







conducted	 by	West	 (2020),	 very	 few	 universities	 have	 international	 risk	managers:	 “there	 are	
about	 120	 people	 [serving	 as]	 international	 risk	managers	 at	 90	 universities”	 (pp.	 2-3).	While	
institutions	 develop	 plans,	 and/or	 recruit	 risk	 managers	 and/or	 risk	 management	 teams,	 the	
thinking	of	stakeholders	needs	to	be	stretched	continuously	to	be	agile	facing	crises.	According	to	
Nohria	(2020)	“in	the	complex	and	uncertain	environment	of	a	sustained,	evolving	crisis,	the	most	












Standards	 of	 Professional	 Practice	 for	 International	 Education	 Leaders	 (Standard	 Three	 states:	






anything,	 from	 individual	 actions	 to	 the	grand	strategies	of	 complex	organizations”	 (Alexander,	
2020,	 p.	 13).	 Thinking	 about	 the	 future	 requires	 regular	 forecasting	 exercises	 as	 conducted	 in	





Similar	 to	business	practices,	Alexander	 (2020)	describes	 the	 intention	of	 forecasting	 in	higher	
education	as	trend	analysis	and	scenario	creation	which	“is	to	combine	their	respective	strengths	
in	order	to	generate	the	richest	and	most	useful	map	of	higher	education’s	future”	(p.	13).		Creating,	
using	 and	 assessing	 scenarios	 for	 possible	 international	 risks	 (Chermack,	 2011)	 can	 play	 an	




of	 State,	 n.d.)	 which	 dictate	 the	 ground	 rules	 for	 international	 travel	 as	 alerts	 or	 warnings	
depending	on	the	type	and	level	of	the	crisis	and	the	risk.	For	example,	while	each	influenza	season	
brings	threats	to	international	communities	resulting	in	an	increase	in	the	number	of	deaths,	to	
date,	 such	outbreaks	did	not	prevent	 study	abroad	programs	 (Barry,	2018).	Rather	 than	being	
categorized	 as	 a	 pandemic,	 influenza,	 with	 the	 exceptions	 of	 the	 1918,	 1957,	 1968,	 was	 only	











As	 leaders	 and	 civilians	 alike,	 in	 addition	 to	 considering	 the	 political,	 economic,	 social,	
technological,	 legal	 and	 environmental	 (PESTLE)	 factors,	 it	 is	 utmost	 important	 to	 rethink	 the	
global	health	threats	as	a	separate	category.	The	early	signs	of	the		outbreak	and	the	globalized	
world	order	clearly	demonstrated	that	 the	PESTLE	factors	needed	to	be	re-framed	as	PHESTLE	




health	 risks	 are	 prone	 to	 quickly	 turn	 into	 “a	 global	 disease	 outbreak”	 affecting	 “a	 wider	












futuristic	 thinkers.	 Both	 roles,	 scenario	 planner	 and	 futuristic	 thinker,	 promote	 response	
capabilities	 (Nohria,	 2020).	 These	 capabilities	 range	 from	multi-disciplinary	 group	 thinking	 to	
stretched	thinking	(thinking	out	of	the	box	in	different	ways)	and	is	also	crucial	when	developing	
strategic	plans	as	a	futurist	(Webb,	2020).	This	is	particularly	true	when	a	crisis	is	characterized	as	







abroad	 course.	 The	 two	 faculty	 members	 who	 taught	 in	 the	 college	 of	 business	 also	 acted	 as	
researchers.	 The	 principal	 researcher	 had	 worked	 as	 an	 experienced	 cultural	 diplomat	 in	 the	
United	States	 Information	Agency	 (USIA).	 In	addition,	he	had	 lived	and	worked	 in	Thailand	for	
many	years	and	knew	the	country	well	with	an	extensive	network	of	colleagues	and	friends.	As	the	
researcher	 defined	 the	 objective,	 organization	 and	 the	 content	 of	 the	 experiential	 learning	 in	
Thailand	 while	 visiting	 the	 country	 in	 December	 2019,	 his	 experience	 reporting	 started	 mid-
December	 2019.	 The	 second	 researcher	 was	 experienced	 in	 the	 field	 of	 marketing	 and	 had	



































































A	 total	of	 six	 students	enrolled	 in	 the	 course	 including	one	 female	and	 five	male	 students.	The	












































belief,	 perspectives,	 etc.).	 Second	 cycle	 of	 data	 analysis	 consisted	 of	 eclectic	 coding	 and	 led	 to	
identifying	themes	“at	the	manifest	level	(directly	observable	in	the	information)	[and]	at	the	latent	

















The	 two	 faculty	members	were	active	 in	watching	 the	 local	 and	world	news	and	continuing	 to	
report	their	experiences.	A	third	researcher	joined	the	team	segmenting	and	analyzing	the	raw	data	
by	means	of	intercoder	agreement	(ICA)	defined	as	“intercoder	agreement	signifies	the	extent	to	
which	 two	 or	more	 data	 analysts	 code	 the	 same	qualitative	 data	 set	 in	 the	 same	way”	 (Guest,	


























































The	existing	 course	presented	 the	key	 concepts	 including	 the	 ladder	of	 inference	 (Argyis,	1982,	
1999)	and	mental	models	(Senge,	1995)	as	a	set	of	reading/discussion	activities	to	better	prepare	
students	for	their	experiential	learning	in	Thailand.	The	ladder	of	inference	developed	by	Arygis	




































































Moreover,	 it	 is	 essential	 to	 consider	 a	 systems-wide	 plan	 taking	 all	 constituents	 into	 account	
widening	channels	of	communication	thus	encouraging	dialogues.	Such	plans	and	protocols	also	
need	 to	 be	 regularly	 updated	 and	 sustained.	 To	 be	 better	 prepared	 for	 the	 unanticipated	
consequences,	 it	is	fundamental	for	universities	to	consider	best	practices	and	scenario	planning	
(Chermack,	2011)	like	Royal	Dutch	Shell	(n.d.)	or	a	few	universities	like	Colorado	State	University	
(n.d.)	 since	 “scenario	 planning	 is	 a	 revolutionary	 alternative	 to	 traditional	 strategic	 planning	
because	 it	recognizes	the	unpredictable	nature	of	 the	 future	….	makes	uncertainty	a	part	of	 the	
plan”	(Chermack,	2011,	p.	xv).			
	
When	 leading	 study	 abroad	 programs	 another	 crucial	 exercise	 to	 carry	 out	 as	part	 of	 scenario	
planning	 is	 to	 consider	 a	 hypothetical	 pre-mortem	 or	 post-mortem	 (Klein,	 2015)	 to	 ensure	 the	
success	of	their	programs	when	dealing	with	the	unknown.	Using	a	hypothetical	scenario	of	why	
the	 project	 failed	 by	 means	 of	 pre-mortem	 would	 allow	 designers	 and	 leaders	 to	 identify	 the	




When	 scenario	 planning	 becomes	 the	 new	norm,	 developing	 risk	management	 plans	 for	 study	




















unexplored	 territory,	 it	would	be	advisable	 for	 faculty	 to	 team	up	with	a	 country	expert	 to	get	
advice.	In	addition,	expert	faculty	could	serve	as	mentors	to	novice	faculty	in	designing	and	leading	







departure	 study	 abroad	 course	 at	 a	 state	 university	 in	 the	 Midwest	 and	 how	 the	 course	 was	
interrupted	by	a	pandemic	and	thereafter.	Moreover,	the	dates	of	the	research	were	crucial	as	the	
course	was	interrupted	on	March	11,	2020	as	the	COVID-19	was	declared	a	pandemic	by	the	World	
Health	Organization	(WHO,	2020).	Therefore,	the	findings	of	this	study	can	only	be	generalized	to	
these	very	similar	circumstances.				
	
IMPLICATIONS	FOR	FURTHER	RESEARCH	
The	following	further	research	is	suggested:			
• A	narrative	design	exploring	educational	leadership	experiences	during	a	long-term	crisis.	
• A	causal	comparative	design	comparing	attitudes	of	different	generations	during	a	crisis.								
• A	descriptive	design	explaining	the	impact	of	communication	throughout	a	crisis.		
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